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| . I. PROJECT SUMMARY :

a

"Horeign Language Training ‘.Iﬁhgh International Media"
had aL\its goal the development of six vigeotaped instructional
modules and _Yeacher's guide which could be used inveniversity
French classes, with specific emphasis on black colleges and
universities. The Department of Romance Languages at Howard
University eerved as devefoper and pilot tester for ihe modules,

. for which the core matlerial consisted!gf .

from French-speaking natlons of West and Central Africa (Gabon
and the Ivory Coast).

f television programs

. The proiect included a formative evaluatldg in which 45
faculty and students from Howard and the University of the
District of Columbia weré surveyed concerning their interest °
in such a series ‘and their opinion¥ of the form it ultimately. v
assumed. w \ | ‘

The prOJect was delayed by the late arr1va1 of television
‘ programs from the Ivory Coast, which were received nine months
‘into the twelve-monthlprogram. Editing of the modules alsc
took longer than expected, -spanning a fourand one halfﬁmgnth
' period. Since the teacher's guide could not be written until
the content of the videotapes had been precidely |
determined, the‘writing of the aquide did not get fully underway .
until Augusf, 1983. Because of the delay, the Project Director
requested. and réceived a three- month extension. Ultimately
all work was completed on the project 1n.(:bruar), 1984, or
-seventeen months after the project began.
The pro;ect exceeded the initial requirements of the grant in )
*that seven, not s8ix videotapes were produced, ranging in length
from 27 to 37 minutes. Furthermore, the teacher's guige is
actually a 200-page student-teacher guide with pages that are
xeroaraphlcally reproduc1b1e for easy distribution by teachers
to their students.'
. ' During the summer of 1984, after the project had been completed.
- _the former Project Director de81gned an evaluation form for pilot
# testing of the Series as a whole in intermediate’ and advanced

.
. \
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classes at Howard‘University. The results will be known in
early 1985. 1It is 6%ped that the means will be found to
disseminate the modules to other universities so that others
méy benefit from them. \
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II. PROJECT IMPLEMENTATION *

L 4

"Foreign Lanquadge Training Through International Media"
1n&luded the followihg components, 1mplemented over a l7-month
perlod. ‘ : ,

(lf Faculty-Student. Surveys ‘

. . (2) Consgltation and Review of Similar Materials
'(3) Obtaining of Television Programs

/(4Y“Productlon of Pilot Module )

(3) Evaluation of PllO? Module | f
(6) Condensing Television Programs )
(7) Production of Series Logo
(8) Production ©f Seven Videotapes

4. (9) Draftlhq and Revision of Teacher s Gulde

"(10) Pilot testing of the Series

&

(1) Faculty-Student Surveys

The faculty-student surveys were conducted- as focus panels by
an outside evaluator and were designed to obtain information use-
ful in seélecting .television programs and for designing the modules
once the programs were obtained. Seésions weie conducted at -
Howard University and included eight faculty and 20 students, all
of whom either taught or took French classes. The pool of students
selected was carefully balanced for gender, level of French, geo-
graphical origin and major. All sessions were tape recorded and
& report was produced ‘for eatch group surveyed. *

From the faculty survey, project staff learned that the
materials to be developed would probably have to be~geared toward
the advanced level (levels 3 and 4). Also, it was felt that the
tapes might prove useful in motivating students to minor in French
and could encourage them to continue taking the language once they
had completed their requirements. They also indicated, however,
that if the quules'were to Pe used by.them with any frequency,
that| they would be have to easily accessible with a minimum amount
of pre-arranging required.
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The findings of the student survey were helpful in establish-
. ‘ ing the nature of the programs to be sélected and in providing a
detailed description of the desired length, format and methods of
.ntilizatidn of the modules in the classrqom (See Appendix 1II).

.

(2) Consultation and Review of Similar Materials

\

. As requested By the Departmerit of Education, project staff
consulted with various academicians.yho had been-in&olveqb;n
similar projects, including Professor Elbert Dien of Staﬁfoxd .
University and Professor Dona;ﬂLChénq of Columbia University.
Dr. Dien provided the' staff with materidis'produced during his
\project, which was designed to develgp a similar sét of materials
for Chinese language classes usiﬁq.television programs from
Taiwan. Staff had the opportunity of viewing theitapes produced
and bad in its possession copies of the accompanyéné print
materials. Dr. Dien also provided advice on pitfayls to :avoid
and tips to ensure that. instructors utilize the materials once
. % developéd. He also provided information that would pfove help-
‘ ful-in the distribution of the materials susequent to their
classroom testing in Howard classrooms. Ptbject staff also .
screened the films and audio-visual aidsawhich Howard maintains
in its langquage laboratory tb ascertain whether there were any
stylistic orfﬁormatting devices which could be applied to
this project. Lo \

E S

(3) Obtaining Television Programs -

Obtaining ;he*teievisiSn programs from Gabon posed no
particular probiem. The programs were selected by project |
staff and arrived shortly after staff returned‘from that country.
However, obtaining programs from the IVory Coast proved to he
particulary thorny and was ultimately tQ? most difficult aspect
of the project. .

Prior to the “research trip, staff had made contact with -

’ "USIA here in Washington which alerted the pd‘sts about the
&4 project and secured tNeir promise to assist in whatever way

»

»
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stand and a quiz.

*

possible. Once the staff arrived in these countries, the embassies .
placed personnel at their disposal and attempts,were made to
select and have transferred approprlate programming. In Gabon,
this Qb;ied very smoothly. 1In Ivory,éoast, however, contrary
to prior information, extensive renovations were being underta-
ken in the Department of Television Programming which prevented
the‘programe from being transferred at that time. USIA egreed
to inperene and take repsonsibility for seeing that they were\‘
transferred and sent Fo Washington,\ However, that process was
impeded“by administrative tie-ups in the Television Department.

" Ultimately, the Director of Ivoirian Television intervened %

and the programs were finally sent in Juné, 1984, nine months
after the project had begun. .

(4) Production of Pilot Module '

/\'

The pilot module for the series was produced from the"
material that was ‘received from Gabon, spec1fically the
dramatic ser1a1 entitled "Qu Vas-Tu, Koumba?" {Where Are
You Going, Koumba?). The\purpose of the pilot was to test
the acceptability of the format with both students and

‘faculty. For the pilot, it was dec¢ided that the format would

include a host, Dr. Keith Q. Warner, Chairman of the Department

~ of Romance panguaqes at Howard, who would serve as a kind of

surrogate, on-screen instructor. Speaking alternately on |
camera and in v01q9rover narration, the host narrated and
clarified the: story line, provided cultural 1nformatlon
presented new vocabulary and quizzes and served as ‘a model for

" the study of accents. . . .

}n addition to the host, the pilot 1n1cuded cBndensed
verszons of the first two installments in the "Ou Vas-Tu,
Kodﬁge°“ series (nine installments were supplied by Gabon),
vocabulary. words taken from the dialogue of the story, sub-
titles (in French) of dialogue that was dlfficult to under- ™

Pre-production of the pilot 1nc1uded selecting the excerpts
to be included in the module, 'lifting vocabulary from the story,

"writing the host's geript and researching cultural and demographic

information.

. 8
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Aotual'production of the pilot lasted two days and_included“

" videotaping the host. He was postitioneéd stauionery agalinst

a backdrop with an African motif. épeaking alternafely in
French and English, he read the script from a teleprompter.
Post-production involved editing the pilot: combining.
the hosﬁesegments with the selected excerpﬁs from the original series,
and with the screen graphics depicting vocabulary and guizzes. . )

The pilot was assembled at WHMM-TV studios at quard,%gi:ersity.
R | v
el
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(5) Evaluation of the Pilot Module

‘The pilot was evaluated by Howard and UDC*faculty in May,
1983. (School had recessed by that time, sd the students were
" surveyed in September, 1983) The faculty liked the pilot and
_basically believed that it wodld be used as supplementary and
not as core material. General recommendatlons included: .more
subtltllna under the dlfflcult-to-understand dialogue; shortenlnq
the op-screen questions and including longer ones on the guide;
emphaélzing the culture more using screen graphics, including
maps,and keeping the modules to within 30 minutes. (See
Appendix I1I for more detalled descrlption of recommendatlons).

? .

(6) Condensing Television Programs

Significant time was devoted to the screeninq of the 16
programs to determine how-best to excerpt materlal. Prlorlty
was glven to maintaining the story llne, using dialogque -
that was understandable, grammatlcal and which did not move
too rapidly, and dialogue which contained relevant vocabulary
and grammatical structures, all the while bearing in mind the
need to keep each to a length of approximately 30 minutes.

-

4+ After screening the 16 programs, the Project Director and .

Curriculum Developer decided to develop seven modules. four '

from the Gabonege seres "Ou Vas-Tu, Koumba?”: two from )

the Iv01r1an series, "Le Train Special de Son Excellence," ‘ K
(His Bxcellency s Special Train); and one from an untitled

publie affairs proaram where leading citizens discussed the

impact of televieion\on the Ivory Coast. (Commercia}s also included)

3

*The University of the Distr¥t of Columbia 9 o
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AT Production of SerieS'Logo LT

A logo, or openio;,for the series was produced from a montage :

. o of Ystock footage obtained from The Werld Bank and from the television
k progrems we received from the Ivory Coast.. Music was lifted )
from one of those programs and was used as the program theme. "

(8) Production of the Seven Moéules

!ns with the pilot, production of the seven modules was divided .

up into pre-production, productiag and post-production.
Pre-production for the modules involved writing the scripts
for the narrator A1 French and English]j, assembllng different set
‘backdrops for Xhe dlffe nt programs, comm1331on1ng the design of
. . maps and -ilTustrations, renting the camera and llqhtlng equipment, .
hirind a crew, and writing the scripts onto theeteleprompter. ﬁ
Production included the actual taplng of the host segments.
. and his Volce—over narration. " '

Post-productron 1nc1uded editing toaether the programs: .
comblnlng the host segments-with the excerpts selected from the
. *  television programs, the on-screen vocabulary, subtitles, qurzzes‘,
credits and series$}ogo.

-+

(9) prafting and Revising the Teacher's Guide

' Although a sample guide was written to &ccomoeny\the?pilot;
Qriting for the overall guide began with the pre-production of
the videotapes. Prior to that time. it would have been -impossible
‘to develop the chapters{for the gulde.\. , ’

The guide was designed by the Curriculum Developer and

the Project Director and was revised by a nat1ve~French speaker.
The 200 page guide includes an ll-page introduction in English
which (gives the following: a synopsis of each program and a.
ruﬁeown'of the'éegmenéq found in each videotape; a guide to the
manual 1tself. and an lnstructlon plan. Follow1ng the 1ntroductlon,“
there are seven chapters, each corresponding to one of the sevea
vrdeogapes. (A module was defined as the v1deotape plus the
. corresponding print chapter.) Each chapter is wr:.tten in French
‘ and contalns a synopsis of" the story, grammar exercises, compre-
‘hension exercrses, pre—and post—screeninq ‘vogabulaty worksheets,
suggestions for skifs, role~p1av1na, etc. and qulzzes. The .
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S gapbendix includes full transcriots of the dialogque contained in
o eXcerpted portions of the videotapes.
. e After the gulde had been written in first draft, and was

rev1sed by a native speaker of French it was reviewed bv all
\ prOJect staff for errors in spelllng, accent marks and content.
v { . . -

} N - N .

(10)\Pilot:Tésting of the Series

Subsequekt to lhg\completion of the prgﬁect; the Project
Director developed an eyglu&tion instrument to test the series
)\,- during the fall semestet\qf 1984 at Howard University. The

- ot results of this evaluation have ‘'not yet been compiled.

i
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“.¥ . 7. 7 " . " SEQUENCE OF PROJECT ‘ACTIVITIES . : \‘ E

:\. - - ’ T . ‘ s
| . 'SEPT. 1, 1982 Grant awarded . o )
\ﬁﬁbT..zo, x : ‘Grant award documents received at Howard Unlver31t§
SEPT. 15,°  ~° Correspondence sent to Ivorv Coast ‘and Gabon _ >
oCT.. 5 - ' USIA agrees to assist project and sendsaour cabdes
: . requesting that emba551es provide fac111tat1ve
. n ‘ agsistance .
‘ - 7 ‘ - - ’ .
E ‘OCT. 8 S Screening of"dhﬁer“inetructiohal programs -begins .
.0OCT. 21 | Facﬁlty survey ‘session held -
NOV. -1 \ - "Positive response received from African telev131on p
) : ‘ officials, via USIA * .
NOV?~17 : \’Flrst student surve sessxon held
. Nov. 18 second qtwdent survey ﬁession held

Cables sent comerically to African television ogficials-
informihg them of dates of impending visit by HU staff

Screening of other programs contlnues

-

Travel to11vory Coast and Gabon -~ 16 Kours of televi-i
sion programming selected

. DEC. 22 ~ Consultation. with Professor Elbert Dien, Stantord U.-
JAN. 21 1983 ° - Tapes received from Gabon vih«diplometic pouch ~ .
JAN 26 - Tapes screened -- preliminary seiection\made for pilot*
. -
JAN 28 First of many telephone contacts made with US embassy
’ in Ivory Coast in effort to expedite shipment of tapes

FEB 10 Gabonese tapes sent to New-York for scan conversiowr
FEB 28 . Gabonese tapes returned from New York \

*_ MAR o Script for pilot developed; Attempts continue to obta;n

* programs from the Ivory Coast
APR ‘ ( Pilot produced and edited
APR Pilot tested with faculty from Howard and the Universit
‘ of the Digtrict of Columbia
MAY s : In—person conversation.wlth Dlrector of Ivoirian
e TeleV1sion in Washington in which a promise to secure
. o ~ tapes is obtained -
JUN '"1vory Coast programs arrive , - .
: o ) \
~ JULY . | . . Tapes from Ivory Coast sent to New York for scan conver
. S V'Y \ j_on L C.



JULY
. ' AUG
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' NOV

DEC

JAN

"" FEB -

1984 .

e

\Chapters -five,

Editing of ‘modules fiy

3 -"‘-

" o 3

l
- . .. '

. Screenlng‘completed for all programs, prellmlnary

selectlons made N : o

Pre-oroductlon for modules one and two. Chapters Py g
for modules one and two are begun . '
D e
Productlaland post-productlon for modules one and two.
Scripts for modules three through' seven completed.

" HU and UDC students surveyed re: pilot. t’ *

Production of,modules three through seven. Chapters*
three and four of guide are drafted. Chapters one
and two are revzsed

2
»

Editing proceeds for’ modules three and four.‘ Introduce

tion and lesson plan for quide drafter. Chapters five -«
six.and.geven of guide ‘are written. Transcriptions

from the modules are vegun. Chapters three
and four are)\revised.

Editing contidues form modules five, six and seven.
8ix>and seven are revised. Transcription
Proﬁect staff reviews guide for errors.

contlnue.n

, 8ix and seven completed. Guide
is corrected in word processor. Negotiations continue
for guide's publication. Three sets of the tapes are
duplicated and given to . Howard. ) .

Guide published. . - | .

>
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. S 'EXECUTIVE SUMMARY |
N ' A . - ‘ - . Y

e ]

Or Noyémber 17th and lBth 1982, two focus groups were conducted .
with Howard Unlver31ty students. The groupé consisted of about eeven

' French
students each,ranging from level I to level IV. '6f the Yfourteen studen%s,

-

four of them were either Frenqh majors or minors.

-

The objectives® of the focus groups were to gain 1n31ght into the\
sﬁgdents' perceptions of thier present French courses, thelr perceptlons
of’ erlca and to test theif recept{ylty to the concept of-us1ng~v1deo-“ ‘

» »
taped television programs from French-speaking West Africa.

Students were selected on the ba31s of their availability, the
.regloi‘ of the country where they grew up, the level and class of French
in which they were enrolled.
* The following is a summary of the issues that were discussed in

the graups.

‘Reasons for Taking a Language . RN ‘ W

The students exhibited a desire to obtain world unity Ehrough
learning a language. This appeared to spring form altruistic feelings
rather than political ones. This 15 addﬁtion to\broadening one's self,
appeared to be a major reason for taking a language. Mention was made
of the career opportunities in fields using 1anguages as a primary tool.

.It was felt that this field was a good one for Blacks since it was not

vyet saturated. ‘;/ ‘

)
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Teaching,oﬂLFrench B

Al

Students defin;tely want more from their French classes. They
expect to be able to commuhicate effectively with francophones after
! taking four levelsgand this is not happenlng with most. The methods .
mdst appreciated were: ’conversatlohs, and classes held in Frehch only;
sand reading French newspapers or magazine artlcles. Tpe latter was

]

preferred over reading stories begause of the faqtual knowledge tth (\
&

they obtained from the articles. ‘ ;\\ - 44

Perceptions of own language abilities
The students'~ideas of what‘was most important in acqui;ing a
‘I'language seemed to differ aceerding to thier own personal difficulties

with éhe skills. Speaking appeared to be the most difficult for the
students to master. Some felt that it was 1mp0331b1e to' separate
grammar, vocabulafy and comprehension. - When asked what could be

done to increase their aptitude in speaking, ﬁhey\responded that

more conversation was the Qey. They® felt that listening to conversations

* was valuable also.
*

N

A .
Perceptions of Africa ¥ *

Most students taking French were aware of the countries where

.(/

French was spoken. It was thought, however, that the other students
‘ on campus were unaware of the geographical distribution of the language.
Although cognisant of the increasing inter-dependence of Africa and

the United States, the students' did not feel that this would affect

4
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them directly. - ¢ ﬁ ' C \*‘x
Two extreme v1ewp01nts were expressed when as ed about their |

: feellngs with regard to afxitan students. One group saw them as

" domineering and threatening, while the other recognized a contfibutiog

t

ithat wes being made, cultuxally, intelleétuall%}?nd politically, by
tdier presence. Ty | f ‘

f
Y
(1

Mﬁay felt that it was important‘to igarn about African'cultures
because it broadened the view that Blacks have about themselves. Itd
is 1mportant for a Black Amerlcan to be ~able to recognlze that Africa
is a continent and not a country w1th a homogeneous culture. Knowing
about African cultures was deemed‘essehtial to knpwing\ebeut Ble;k people
because of the atavistic influence on the literature and on behavior or
customs. \ \ £

Using a Language in Careers

3 r ’ ) *

The students, in general felt that their.careers could be breadened\'

by having a second language ihough most did not have plans foxr it to

» »

be primary in their careers: They recognized that business ventures

could become international in scope with a second.language.

- . "

LI
) 3

Y *
N

Perceptions of African TV

In géneral, the students thought that TV in Africa would be

almost non-existant or mostly comprised of translated programs from

Europe and America.

, 19 - <
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.Types of programs students would" chbose .

* ." When asked what kinds of prbgrams they would like to see as

3

. part of the lear?lng mddules, (presuming that programs similar to

®

those produced in’ Amerlca were avallable),\{hese comments were ﬁade.
’ »

o
"programs that show the  ®yical life of students"/
"soap operas" .

"something with the slang of th‘ country

——

“teen _agers" - . . ‘.
"simple scenarios about our' peers" . .

"news programs -- later on, after we become accustomed to it"

4

, "weather, sp?rts" .

" programs with conversation as opposed to someone giving the p
. weather report"

ld

"comedy"

"game shows™

"real life situations"™
"children's programs"
At the suggestions of presirting gkty?ibal serial like "Fame"

in 15 minute‘sed@gn;s, the students had these suggestions to make:

———
»

/ ‘ ‘
" Yes, and have it (the script) in a book form. And first learn
the vocabulary, the slang; learn about the characters and then
show the film. Then you have a background."

"Give the kids a pre-lesson."

. "Have the students view the film and then, for homework, have
them summarize the story:"




*

( o

If théy could learn more about African cultures, they would be
* .‘interested in current events, cultures, history‘of P;frican nations.
It was felt by some that learning about Africa in Fﬁgnch classes
“hs instrumental in mafing pﬁe 1anguage mbre meaningful, while othgrg
. thought that the cqitureiand histq?y of Af#ica shoulq be reserved
for courses dealing specifically with these suﬁjectsi“\
) o o

~ . N . IS

Infusion into the curriculum

-

~
4

I

There were differing opinions on how tﬁese°leafning modules could
be used in such a way as to keep thé\Students' interest. One\grqnp of
- students felt that it would be too disruptive to divide the story up

into ’seginents. or to provide aa explanation of a yrammatical point in the

~ \" . -

‘mid&lg of thejaction. It was suggested that the program be first run
" in its éntirety and then hroken\into segments for instructional purposes,
or viée versa. AEPther group felt that the whole %essop should last
no longer than 20 minutes. Some felt that the film should be dealt
w{t@zjust as a chapter would be treated: insroduction of the 1eséon,
view tﬁe film, and homework assignment. It would take one whole class
perioa. o

The students. expressed an interest in haying these tapes used
on an elementary lavel - hsing prefschool videotapes. Cue‘cards vere
readily accepted by oneﬁgroup, to keep the student moving at the same
gace with the productiﬁn. They felt the cards would keep. the student
from getting lost and becoming discouraged. Another group felt that
inserting cue cards would detract from the intereét generated by the
£ilm.

. . ,I‘
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Greatest benefit of this concept | . .

¢ “ o
» ) N

The students made these comments when asked what they saw’

. » ’. .
as_the greatest benefit of this concept: .

N\

"more vocabulary" \ .

"seeing and‘heaping\is more beneficial than just hearing" ﬁ

"the pa¢e is the normal pace Anstead of being slowed down
for our benefit" ,
"emphasis is switched from writing to conversation".

-

Y

Greatest drawback of this concept

£

The greatest drawback centered around availability and adequate-
equipment with which to used the videotapes. They voiced the concern
‘f having the monitor sufficiently large and clear. so that everyone

. 1
could see it.

‘.

' Sumnﬂg Y R

The students were very\pieased that we had come to them for
thier opinions. They felt the concept was intgresting thoggh most
. did not feel that’it wbuld motivate more Stuéénts to take French.
Oveiall, they were pleaséa wiﬁh the fact that they would be learning

about African cultures while 1éérning the 13qguage.‘

»”
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‘ Faculty's Attitudes About Teaching a Language

. General questlonnlng of the group about ‘the t;each:.ng methods used
most often revealed that on the introductory level, professors used N
text books along with the language laboratory. Grarmnar classes were
taught straight from the text book. In intensive courses, some
professors had used video, but had discovered that the tapes were
not. oriented towards ilLustratJ.ng spec1f1c gramatz.cal p01nts, maka.ng
it difficult to integrate them into thegmeurse. |

They stated that an advantage of the presént‘method was that the
students felt more secure using a te;:t, but all felt that given more -~
‘time, they would vary their methods of presentation more.

Most of the professors &greed that there was very little time to be
creative with the courses they taught. Although all felt that video
was an asset, they éxpressed the fact that it usually had to be treated
.\ as an adﬁunet to. the required curriculum and therefore was 'not used
because of time an‘ourridulum limitations.  ® \ o
At least one professor of the elementary level felt that pictures
served to reinforce thehlearning to a great degree. He was a strong
advocate of combining visual stimuli with the written word to improve -
both passive and active skills. This professor had used the "Ensemble"
series and was pleased with it. It was agreed that video or other
a/v materials could be very useful on every level -- elementary, to
motivate, stimulate interest and build a solid foundation; and more
advanced, to build confidence and improve comprehension skills.

It was expressed that much of the current video. material available to them
through the a/v ‘center did not illustrate a specific gramatlcal poa.nt or
did not ccg.respond to the points that needed to be stressed as necessary
"and required parts of the currlculum. (The professor was referring

. to the full length features, at this point.)




-

| . . Ideally, the, professors would like to present the languége in a way

ohet would be very‘relevant\;o the lises of the studenﬁs. Material

SO shouid attract the students. It was felt by‘some that many.students

j had a mental block or a genefal d131nc11natlon,to‘iearnlng the -language ’

because it was a "cqlonial languagel. \Nlt was expressed that culturally
relevant mategial would be helﬁful. Tapes deplct;pg scenes with
" Blacks from ffancophone‘couneries wes considefed to be cuitutaliy | ¢

\X - ‘relevant. At this Juncture, the professors expressed dlvergent opinions

as to- the relevance and importance of seelng all black scenes in frgnpo-

oho;e countries. There was more the inclination towards heving scenes

ﬁith\stodents ‘ ‘f ‘ of all races speaking French. f ~ e
\\ ) “

. "Elementary level teachers who felt that they were dealing with the
acquisition of . the. language first, the geographical distribution of
the language and the cultural implication, second, placed less impor-\
tance on the cultural relevance of the mater1a1. Their primary concern y
was Qith providing materials tKat ‘would capturé the spririt of the
student so that they would be mmre willing to put the~necessary effort
into 1earn1ng the language. ,’,\‘ |

3 ‘ | - ~ ¢
Seeing French "in action" with people doing thinos‘that the students
do every day, was tited as important. Simple soenarios, such as kids
ooing to buy jeans together and speaking French were given as examples.

‘An overdose of video should be aboided, however, it was decided. Rather

it spould be\balenéed with the other methods, i.e. text books, repitition

. an& converaation. "Ensemble", it was felt, adeq\{etely incorporated .

both the video and the written teaching methods.

Q : '
S | 25 )
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The'ideal vided production would have*ségments<that dealt with

‘. unJ.ts of learn:l.ng, weather express:.ons or example, where the
vocabulary was-.standard. Thls would allowthe teacher to substitute
the Vvideo for whatever method they would normally use. If the

: subject was Qf ‘a general- nature, it Coﬁld be f1t 1nto the program‘
- . . ~ LAls e

wlth .no- problem. T . » “;ﬁ“ék

Several proféssqrs‘expreased that: the ideal way\tO’adapt a prbduction\

-

such as “Ensemble“'to a more advanced learning module; would be to’

111ustrate more complex situations, deallng with compound and future
tenses, etc. The treatment of the mater1a1 could be adapted to the‘leyei
- 8 as well. How to use the material, accordlng the the type of lesson

"desired and the level of- the class could be 1nc1uded in the print N

/
. mater1a1 that accompanies the tapes. =




in hlgb ot

-

Faculty Perceptions of Students' Attitudes Towards Laquages '
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The professors agreed that their students are cog?isant of the need

of a foreign language in thelr careers although many are taklng the
language primarily because 1t is requlred by the sc¢hool. It was stated
ﬂthat the studerits probably feel somewhat foollsh because they are unable
‘f“ to express themselves as they feel they should. and because forming the
words, i1.e. using their mouths inge fashion to which.theyféfe unaccus tomed
makss them feel uncomfortable. Seeioé péople shape the words in a video

. production would aid them in overcoming this malaise.

Faculty Reactions to the Concept

. Content and language level of the TV ptog‘rams' to Pbe‘ used were the

_first concerns 9xpr?ssed by many of the faculty‘in\reactioo\to the .

concept of using TV programs. Some eipressed disappointment that |

the modules would be primarily geared towards the advanced levels. They
stated that the beginning level, the formative period when the: |
foundation of the language is being laid, was the ideal ‘period for.
motivating and for generdting enthusiasm among the students by presenting

-

the material\graphically; The perceived value of the video TV programs:
N on the advanced level is th;t it is\totally captivating snd forces the
sthdeat to figure out what is happening. Some felt that ttis could
only oe effective if the students have a firm background in the language.
Others felt that the exposure alone would be boneficial relying on the

. teacher to determine the depth\ to which the segment would be studied.

»

S 2
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It was expressed that presenting these modules on tﬁg third and
;ourth ievel wés too late to serve as .a motivational tool since the
academié structure of the department is such that students of level

three and four would have to\fepeat the same material if they shaould
later decide to major inh the lahguage.‘ It was genérhlly accepted

that the modules could influence students to minor in the language. B
It could bhe a hotitational tool if\it tapitalizeqyoh the‘use\of the

language in various careers. The video modules could "keep them"

in the language and would add a new, popular dimension to the department.

. » .

Types of Programs ‘ p t .

‘i concern for bringing in quaiity programming was brought up, with
‘ an emphasis on avoiding sexlsm and violence. However, on the whole,
the professors conceded that these elements existed in societyb;;d
that the students related to this type of programming becaqge they
are accustomed to it. The emphasis was to teach the language and to find

a happy medlum in the selection in the types of programming.

. =

Documentaries, newt programs, weather,'gborts, soap Jperas~were
suggeste& as types of programs. It was felt that news and sports
programs would be interesting if the news Qas exciting. So}p~operas
‘wére favor;d becaeSe they.depicted everyday situations and would
probably to&ch on ,elements of the students' lives. Cartoon and |
children's shows were mentioned ‘;E\gqgg\f::ices. Some fairy tgies
have been used in the classroom very successfully:. They became
N .

28
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14

for the students to act out familiar stories using the language.

. ‘ Comercials were c:Lted as being ideal because of their length and

fast pace. h \ a .

Elements of the Modules ‘

*

. ..The elements of the modules should rgmain verf( ‘fléxible so that the
instructors bould ei:petiment, but a sug;;ested plan or guide on how to
Juse the materials would be a welcomed resource. A wori:book for tbe
students should have bhuilt in progression to help the professors B o
paée the use of the modules. Flexibility would be imporatnt also g the

.use of the video tapes on various 1evels. The written ,material
| . | could have ‘éuggestions on -how the manual could be used on various
| levels to achieva diffefbnt objectives. i.e. a,s a springboard for

conversaton or as a grammatical insturctional tool.

It was felt that the culture would be transmitted naturaily through thé
medium of the TV programs, so that it need not be emphasized pabticul&rl;
l Cultural differences could be used as a\ springboard for discussion; The

print mgteri:l. it\ was mentioned, could contain facts abuout the cnlt\ire»
" that would aid in providing the students with a better understanding of
what is taking place on the screen. | h
Conversation could be emphasized most, ‘giving the students the opportuni

. ' to see natural responses'. It would follow that grammar could be stresse
by listening and studying the conversation. At an earlier 7oint in

the discussion, mention was madn of using graphic representations




Page 7

of ' the concepts emphasized in each module -- cue cards or words
on the screen. The sentences used in the programs could appear 3
2

on the screen at intervals.

\The faculty agreed‘that the modules should be versitile enough so .
that they ‘could be used both in the classroom and in the a/v cedfer.
An operator would be necessary if the modules were brought tda the

. i . .
classroom. %
;“Accessibiiity to the modulee,\giving the profeésors the flexibility

3

to use them two to three times a week ﬁas the key;to the frequency

of usage by the professors. Acce331bxlity was con§idered equally
w}‘»:u

important as content. If there was not a long reseﬁvaton time

required. and no undue conflict with usage, they coui perceive no

difficulties in making the modules an integral part « \\ .‘the curriculum.

= %

. Since there s some flexibility,in thedesign of their \@culm, i.e.\

the professors have a free hand at selecting the methi ﬂ!t presentation.
. * §.

they could make room for these modules if the logistic '%ould be

simpiified:‘ If they were not able to use the modules °§a~reqular basis
at least 20 minutes per class period, they woyld feel thp same hesitatio.
to use them.as they feel for the the materials prysentky!&ﬂ&ilable to
them. Fifteen to twenty minutes a period, at least twice a week,
appeared to be the frequency and duration of usage preferred by the -
professors.

v o
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. Faculty's ‘Perception‘s‘of Students’ \Rec:eptj\,vigy

A

It appears to the professors the athe students are aware of their
African roots and that there is an identificaiton with students from
francophone countries. . No éiofessors had detected a reticence or
prdjudice on the pait’of the students with regard to African couhtriegg
In addition, the professors imﬁlied that their students were aware of

the geopraphical distributio.. of the language simply thfough contact
~

with francophone students in the university. x

. SUMMARY * '

The faculty showed great gpthusiaém in the project and seemed encouraged
that an attempt was being made to bring culturally relevant mqterial

to the classroom at Howard. They felt that the overall educational

and motivational effect of the programs would be positive and thought
that the students would probably be enthusiastically receptive.
Their main concerns were inténsity of the\language used in the programs,
the versatility of the modules, and the flexibility that they would

have in reserwving the materials, }

The professors were very ‘curious about the next step‘and expréssed a
~\j/desire to continue to offer their input on the project. ’

14
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31




 REPORT ON
FOCUS GROUPS WITH
HOWARD UNIVERSITY. FACULTY
UNIVERSITY OF THE DISTRICT OF COLUMBIA FACULTY

| oN THE'
: . o R FIRST MODULE
IN THR

_AFRICAN VIDEOTAPE PROJECT

. by

Carole Gaillara Watt

Y,

June, 1983




“lNTRODUC[’ION..............; .......... " s e et eS8 e s ..“.0..000.

STATEMENT OF LIMITATIONS...cvccnsesasssnssss ceennn e

SUMMARY AND ANALYSIS OF HOWARD UNIVERSITY PACULTY FOCUS
mootooo.o.‘oioooo;.toooo.¢o:o.o ooooo .oOoo‘o...Ooo.;;a. ooooo

SUMMARY. AND ANALYSLS OF UNIVERSITY OF DISTRICT OF COLUMBIA -
FACULTY FOCUS GROUP......... R R R

mmm?lws;..;.....'......... ..... ...O.......\..‘..;.\....‘.22

APPENDIX S
MODERATORS GUIDE



//~ i ‘ . | | f/ “. *v;

- 4
. INTRODUCTION - J oo / ™~
/ ) N
q * ¢
On May 12 and 6n May 24, 1983, two" focus groups were held to test
the first of six modules in the African Videotape Project. The
first group was with the faculty in the Department of Romance
Languages\gt Howard University and the secand, with Romance ‘
l.anguage Taculty at the University of the District of Columbia.
The objective of the groups was to acertain:
o The p:ofgssors' appreciatibn‘of the videotape as a tool
to teach the language; ‘ x
o The professors' appreciation of the“videotaﬁgjas a tool
to infuse African culture into the curriculumj; -
o The changes¢the professors would make in the technical
aspects of the videotape;y J | .
\ . ‘
o The changes the professors would make in (he method of
presenting the language and the culture; ~ ‘
. \ J
o How th€ professors would use the videotape in tReir
. . classroom. ‘
y ‘
f .
4
- o
’ h '
. /

34




~ . STATEMENT OF LIMITATIONS ,

The focus group: approach seeks ‘to develop insight and direction
rather(,han provide quantxtatxvely precise or absolute .
measures. Because of the limited number of responden*s involved,
"and the recrultment procedures, this research must be consxdered
in a qualitatnve frame of reterence.

~ -

Verbatim ¢ mments, where they are included, have been used to
convey tHe tenor of - the session. .

) o
The reader may find sections that seem erroneous. When such data

' ‘appeats in the context of findings from the participant's point

of view, it should be considered -as valid data. That is, the
part}icipant may be misinformed or: be making an error in
judgement. The reader should ‘interpret that as useful data and

’resolvo’to set the record straight through an educational process

in the marketing or presentation of the product.

e
This study cannot be.considered refiable or valid in the
statistical sense,- sinee it is not possible to replicate the
recruitment or the .actdal conduct of the session. This research
:s meant to provide a first step in determining knowledge,

awareness, attitudei.and opnnions about services, concepts or
products. | . <
3
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SUMMARY AND ANALYSIS OF
. : FOCUS GROUP WITH FACULTY AT HOWARD UNIVERSITY

On May 12, 1983, the first of six modules in the African Videotape Project
was tested by faculty members of the Department of Romance Languages at

_Howard University. - Eleven professors attended, three of whom were teachers
of a language other than French, but had a working knowledge of the
language. :

After encountering some logistical difficulties at Howard, the group began
at 10:45am. The professors were given some background about the project
and were told how the session was going to b€ conducted. Because of tThe
technical difficulties, however, there was not adequate time to complete an
oral evaluation of the print materials. Each professor took a -
quéstionnaire and a copy of the print materials and were asked to leave the

completed questionnaire and their comments in Dr. Warner's office at their
earliest convenience.

The following is a summary of the comments that were made on the videotape
in the evaluation session.

4

OVERALL REACTION

. The professors were asked first to give a general impression of the
videotape.

/

"Well, 1 have a problem ...basically we're going t6 teach French with
“that, and there are many segments that I, myself, did not

understand. 1f you have to subtitle everything,...l have a problem
with that since this is supposed to be an audio-visual
‘experience."(Ffaff)

"It has‘great possibilities."(many agreed)

!

"] thought this was not...a primary tool, but something to supplement
the lesson." ' .

"l would use it as homework, myself."

Many of the professors expressed that they would prefer to use this as
supplementary material. -

HOST'S, DELIVERY
The ovq(:T:\impression of the host's presentatjon was favorable.

. "] thought he had great presence. He had that quizical kind of look
that made him not stiff."(Luce)

; BEST COPY AVAILABLE
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"I thought his pace was‘good;"(Smiley)
"His voice was very clear...very fe}axed."

Some professors felt that shooting the host from a single angle had
advantages. It was felt that he should be talking directly to the audience
and that movement would distract their attention. o

"He's formally teaching, so there is no need to change shots or
positions. It's a straight forward position, talking directly to the
audience.” Y . \

v, ..once the student is in established contact gith the speaker, they
get more involved in what he is explaining. If he moves around, it
will distract their attention...." <

However, there was some dissention on this point and several comments were\

made to: improve the host's devlivery. . \

. ¢ )
"I thought he should have.been shot from different angles....His head
was somewhat cocked and it was not as comfortable a position as it
should have been. If the camera had moved...not that he had to move,
it would have come across better."(Smith)

"It would add some llveness, too -- not just an ‘image figéé'

"I don't think it would be disturbing to have the camwra(take several
shots from different angles. When you're teaching, you move....l

<\- found that it was very static....He was tremendously bothered by the

light...his eyes--theway he addressed the camera. I'm a little
disturbed if its WHMM that has done that -- that they were not able t
get) better lighting qualities. I thought he was a little stiff. But
' taking into consideration...the camera condition, the studio conditio
and the lights, I understand why he was the way he was. If those
"elements were taken into consideration..., his delivery would be much
better."(Pfaff) .

There was total agreement on the suitablity of the setting. When asked
what changes they would make in the narrated portions, mention was made of
the slow pace the .narrator used in English. This brought out a few
comments about the pace that was appropriate in the French as well.

"He wasn't talking too fast, but he wasn't talking too slowly. It wa
a natural (cadence)."(Luce)

»

"(The cadence) was natural, adequate for the students. They have to
have something they can understand."(Smiley).

»

"It sounded a little slow."(Ffaff)

"From the point of view of the teaéher, from someone who has mastered

the lan?uage, the pace would apgear%to be slow. However, he's
addressing the students, so I think it was perfect....You have to giv

the students time to digest what they are hearing."(Christophe)

38 ‘ .
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Asked if it would sound natural to native French speakers, it was agreed
that the pace was stow and unnatural. It should be ponnted out that in our
initial groups held with the students, one of their primary complaints was
the slow, unnatural cadence that was used by all of their professors. They
were very adamant about hearing the language at a normal pace.

L4

TECHNICAL QUALITY OF THE WHMM PRODUCED FOOTAGE

‘When asked to give their impressions of the technical quallty of the

portions produced at WHMM, many of the comments that came out referred to
the African footage and are not relevant to this evalaution. There was a
comment about wanting to see a lead in that would give the name of the

director and other information about its production. This professor
(Ffaff) would also like to.see in the lead whether or not the p%bducer and

cinematographer of the African footage were Africans or Europeans.

"At the very opening of the film (reférring to the African footage),
the titling there was very poor."

"Maybe another footage can be added at the beg:nnlng to replace the
African footage and additlonal information can be added...." Zﬁ

Subtitling | | . | %

The professors were very concerned about the subtitling and were anxious to
make inquiries and offer suggestions. In general, because of the poor
voice quality of the African footage and because of the accent, they felt
there was a need for more subtitling, al though they conceded that this
could defeat the purpose of the module as an audio-visual tool. .

"There were some African names that needed to be spelled out for the
students to see. We're pretty much ready to listen to ‘'Boubala', but
the students would not know what the syllables mean or how that
relates to the sentence -- whether it's the French part of the African
part. And 1 think if they see it, they would know that Bouballa is a
name and they can go on to the Frehch."(Smiley)

"At first you ﬁave a couple of subtitles, then they disappear at some

of the times when they were badly needed. Then later on they were
more consistent, but hot always...." :

»

"Did yoh do so, so that the students would also have the opportunity

to listen to the lagguage without the subtitles? But as we all agree
that it is difficulf to listen to the French with the African \ \

intonnation, 1 think that at that level, it would be good to have
everything subtitled except for the very simple situations."(Luce)

"As soon as you have more than a few words, I don't think the students
can understand it...We also had difficulty understanding it." .

*
t $
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The need, for subtitles raised the questiongof whether or not this was the
best module for the purposes they hopé to serve.

*"1f we.want the students: to be able to understand’Qomm French:without
having to subtitle everything, then is this particular module one th-

. we want, or should we look at another module? Or if we are going to
subtitle everything, how are we going to use this module and which we
would it best serve our pu{poses?"(Smith) . N

"It is an interesting film, but if our purpose is to teach the .
language,...then this film doesn't help because of the accent,... anc

difficulty in comprehension....If it i's for the cultural aspects, the
*it is fine."(Baneth) ; ~ \

"] think its a very good tool to supplement a course, .to give' the
various aspects of the African culutre in Gabon. But I have serious
problems in terms of using it as a tool to {each the language. I'm.
not going to be chauvinistic and say that the only accent which is
proper in French is the Parisien one, but there is some limit."(Ffaf:

3 . B
Asked again.how they felt about using the African accent to teach the
language, they responded: \

"Well, as [I've said, 1 woulé uge;it as homework, not to teach the
language in the classroom," ~ \

All agreed.

Blend of Program Elements, | | .

All professors were in agreement in their approval of the blend of the
various program elements including the story cuts, cue cards, switching
from narrator to-story, etc. : o

"The pacing was good."

A suggestion was made that the story begin with the vigsit from the
"commis", after showing Koumba in the fields, enjoying his work. This
would establish Koumba's personality, and from that point, the story of t
dowry could be introduced. Many of the professors expressed that the cut
to Koumba and the "commis" was somewhat distracting and created some
confusion. .

»

¥ . !
"It is distracting. I wasn't sure what was happening."

"You can ‘switch things around...when you have the ‘'commis' speaking
with the young man, it would have been better in the beginning when
you were presenting him as loving his work and the village life, and
then from there on you could introduce the story of the dowry." :

-~
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"We didn't know who‘xoumba was." ‘ .

"For a-whiie I thought.it was a comnlétely different episode.“

"It would make sense that we know from the start that he doesn't like
city life.. He wants to stay in the country, but because of the dowry

he will have to go to town....It would be better to present it as '
background to the story." :

.The Use of Eng}nsh and Prench

There waSwsomm debate about the merits or demerits of using only French or

‘combining the two languages as was done in-the module. The issue of using
+ - the module on the various levels was brought up in contrast to the
- advantage of getting asAhuch good French out of the module as possible.

Those teachers who presanted an argument for changing it to all French
raxsed ‘these po;nts:

“The'teacher can intervene and explain...You can reach a middle ground
where ‘the French would not be as sophisticated....l don't want to say
that Dr. Warner's French is the best in the module but at least they

"will hear some French that they can understand. Why deprive them of

‘ that....lf it's an audio-visual experience, I don't see why we don't
~try to have as much French as possible (referring to the use of . \
English go explain vocabujlary. )“ (FPfaff)

"For (levels) three and four it's adequate...(For the advanced
classes), it‘s a bit easy....So 1 don't .know what to do."(Baneth)

~"What purpqse is the purpose ot the film? If it is an audio-visual

experience, I don't see why we don't try to have- everything in
French." (Ffaff)

O

Those who were in tavor of keeping it as it was cited the following
reasons: \ : \

"I think to put it in French completely ﬂﬁ:ld be lhniting to the
level ."(Smith) .

"I think we should think of this module as supplementary material so
the ...introduction in English...won t do any harm even for more:
sophisticated students....It's reassuring to the students. If you
explain it all in French and they don't understand it, they just get
discouraged."(Luce) a

"There is also the segment of vocabulary. How are you, by simple
using French, gaing to explain these words?"™

SR »
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ocabulary - ‘ 4' |

Some of the professors seemed to want more attention given to the ;
vocabulary. Fdr instance, with a word like "grriere grand-pere", the rest
of the family relationships could have been added. The professors Wwere

»

dsked if they would likesto see this on the videotape. .

"I would think so. The family relationships -- all of those could ,
have been done in a sort of capsule. You could explain what a
‘gendre' was and all of that.” \

Or with the word "mahioc"; other foods pentioned in the film could have '
been added. # .

"The foods and the fruits and the vegelables, the eating habits could
have been in another capsule." ] ‘

It was the concensus, however, that-no additional time should be given to
this. Perhaps this could be done by projecting a picture of the vegetable = .
or fruit and in the case of the family relationships, illustrations of the
family, would be more striking for the student. @ ~

"I think it would be good to have it (illustrationd of the foods,
ete.) in the printed matter AND in the videotape...there is an image
of the food so the students will have an idea of what they are
learning." \ * .

en those professors who had felt that the mix of English and French was
good, agreed that with the pictures, they would do it all in very simple-
French. It was agreed that the print material should have more extensive
vocabulary and illustrations as well, but that pictures to accompany the
words pon the videotape would be welcomed. .

"It it can be put on the same segment wi thout adding more time. You
can project it along with the written words. But if it means that you
have to have more time, it would not be worth it."

Grammar
T

None of the teachers felt that it was necessary to add gramatical points to
the videotape. ‘

Testing Techniques

It was agreed that*two or more questions should be added to the videotape. '
"I felt also that something more wns\coming} But I think you can ask\
. . as many questions ays_h in the print material." (Jaime)
One professor felt that/ would have been better to give the answers to‘~'
the questions in the 'ﬁLe manner given in the videotape instead of
rewvording the answer. 5@@

Q
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. . "l feel that it would have been better to go back and give the saxqg
answers given in the film...because that's what the students will be
listening for. Not reword them, and say: This is one‘possibility."',
but give the actual answer stated in the fxlm."(John Smigh).

(ﬁ_
lt was mentioned also that subt:tles zhould be added to the portion of the
story that was recapped to_gwe the answer. N

"1f we had those in subtitles, then we would just br:ng(the subtitfbs .
in the answer. Then the student would not have to glve all of it, but
they would have a choice."(Luce) .
It was felt that the teacher should be in charge of{cohtroilng‘the vfded:to\
give the students adequate time to respond to the questions on the screen.
. ) o
"l thxnk there was adequate time if we use John's method, if they can -
repeat whatever the things-were. But if they had to form one of thoso\
indirect questions, they wouldn't be able to."(Smiley)

*

- CULTURAL ELEMENTS

.The professors “thought the the presentation of the cultural elmnents was
adequate with some suggestion;~for additions.

"1 would have added a little bit more about Gabonese protocol...the

. kissing cheek thing....I'd rather not make it longer....Just as he
points out (various points to notice) he could also say Look at how
the sister and brother greet'"™ (Smiley)

“Also, if you nmke it too long,. betwaen segments of the fnlnn you kind‘
of lose momentum."{Luce) N ~

"One thing should be emphasised in the begining of the tape...is that
this is not a wepresentation of all the African ethnic groups or
cultures, but that certain elements within the Gabonese life are to be
found all over Africa. Gabon is not a microcosim of Africa. Also,
you have to specify that this is a Gabonese accent....It has to be
emphasized. Wb cannot say the ‘African accent'. (Ffaff)

The professor would play a key role in thc presentation of cultural
elements also: ,

"I think it's almost imposible to go over every aspect of the cultural
elements shown on the film. 1 think that room shou3d be left for the
teacher. If he or she has prepared him or herself, then he or she
should be able to answer sgme questions."(Christophe)

-

When asked if they would like to. see additional modules from the Koumba
series, they responded that perhaps one more would be good so that the
students could see what happened to Koumgg-when he weént to the cityy
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BEST COPY AVAILABLE

Most of their comments, however, turned to the quality of the footage from
Africa. They felt that a teaching module would be much more effective if

‘ they 'had footage of good quality.

"I'm rathér distracted by the poor quality of the cinematographic
elements,*angnl'm...struck by the fact that Gabon is spending a lot of
money making % feature film. It has made the biggest film ever made
in Africa...about the Gabonese head of state. But then when they-are
doing educational TV, they are not spending any money. I'm struck by
that discrepaney. When you want to advertise the leader, you spend
four million dollars, but when you do educational -- it's very
amateur. But it presents the culture." P

t
"What about the movies? Couldn't we get something from the
movies?....Even the actors are less than codvincing. You feel that
they have not been trained to be actors probably.” \

"I would like to see -- this is an\exceflen:widea, but I think that
‘what we want to get across to the students would comfe across much more
effectively if we had footage .from Africa of good quality.™

s ® »

"The American students are TV viewers. They are quite
sophisticated. By presenting them with such a poor quality picture,
I'm sure...that would tend to turn then:otf."%f?ristOphe) d
N .
"What I would add to that is that in a way, this is more genuine
. because they are made on the spot by native crew any all that. But

the students are not going to be impressed by the gernuine Gabonese 4

movie. They're going to be much more impressed by whoever does it, if
its good quality."(Luce) \ ‘

™ With a general agreement that -the quality would be a big issue with the
students, the professors conceded, however, that it was better than having
nothing to offer. -

"We're talking about having nothing, or next to nothing. Since we
have so very little, and this is one good attempt....It would take the
students out of the books that we use and give them something else to
look forward to."(Smiley) : v

"In the printed material, we should state that this is not
representative of  African films. Because if people associate this
type of series with what is done in Africa, that's not
representative. It is very amateurish." (Ffaff)

One professor suggested that the story cast a negative light on the Africar
family. That point was countered by the idea that Gabonese family life
should not be Americanized and "Hollywoodized" for the sake of greater
acceptance if this was to be a cultural teaching tool. It should, however
. be pointed out to the students that although there are certain cultural
eléments that are true to Gabonese culture, the friction that exists in
this family is somewhat fictionalized. These problems do exist in some \
Gabonese families, and in families of other countries in Africa, but as we

S o
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can surmise by the judgement in favor of Bouballa, it _is viewed by many as
a problem and not as acceptable behavior. ) ~

The professors-stated that thg teacher should betresponsible to a large
degree for pointing out .the differences in accent and that sufficient
attention was given to the differences in accent on the videotape.

~

INFUSION INTO THE: CURRICULUM . - ' >

Most of the professors stated that they would use the module as
suplementary material. '

"Yes, | would use it. But simply as supplementary material....If I
_wanted the students to see something of Gabonese culture."

"Not to teach grammar....It would merely be an adjunct -- mainly for
cultural or to satisfy student interest in Africa." \

It was thought that the videotape .was too long to be used in a 50 minute
class, but not if it were to be used as part of homework. It was too long
considering the difficulties one experiences in getting the equipment.

"] would personnally eliminate the vocabulary explanation and have
this more extensively done in the written part."

"But it's good for them the see the words...and trying to let it sink
into gpem..." ’ :

-

"And it gives thenlsomething\to listen for." ' .

+ "I think it works best when its 10 or 15 minutes at the maximum,
Because if the people are not here on time, or if you want to prepare
the people, to immerse them in the culutre or whatever before, you
cannot do that in a half hour. And then, if you have to cut it, why
not make smaller segments anyway. You would not have an arbitrary
cutting. You would have something that makes sense."

There was some discussion about the logistics and methods of using the.
module. A suggestion was made by one professor that continuous or
previously scheduled viewings be held in the language laboratory. Anothe.
suggestion was to show gg; videotape during one class period and reserve
the questions for the foklowing class meeting. These ideas should perhap.
be included in the instructors manual as suggestions for use. ,
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A few final questions were asked as the professors were preparing to leave. ;

The professors found the word "module® to be acceptable and "modern". |

There were positive reaefions to the name "Images Africaines" and "Images

d'Afrique™, but no new ideas surfaced since all of the professors were in a
hurry to leave. \ .

* )
>

-
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SUMMARY AND ANALYSIS OF
FOCUS GROUP WITH FACULTY
AT THE UNIVERSITY OF THE DISTRICT OF OOLUMBIA

L N

-

A second test of the module was performed with professors of the
Romance Language Department at the University of th®e District of
Columbia on May 24, 1983. Three professors, including the- head

of the department, one student and one Gabonese student were
present for the evaluation.

4

The session began with an introduction of the project by
Stephanie Dailey, Project Directar and Producer. The videotape
was viewed and . followed by completion of the videotape
questionnaire. A questionnaire for the.print materials was
distruibuted to gather the groups Jdeas about the elements they
felt necessary in the teacher's guide. . No comments were
elicited betore the producer left so that objectivity could be
achieved.

The following is a summary of the comments made by the group on
the videotape.

OVERALL REACTION | - R

The overall impression of the videotape by this group was
unquestionnably positive. Much of their appreciation came from
the fact that they found the cultural contrxbution to the ’
classroom to be invgluable. \ -

"There's a wealth of cultural information to be
explored.“(Fallon)

"My impression was...when the students see it, if they
haven't been there, they're going to get a culture shock.

If they have been there...they're going tggknow that this is
the real thing. They will understand the culture and
they'll appreciate it."(Sims) .

"It will give them the right%appreciation of Africa."

"I think it will be so helpful,...and if they can elaborate
with a student who has been there.

(Gabonese cntlzen)"l m so happy that they will know exactly
what is going on. “Some young men want to change...Some
people want to keep the traditions."\:

' The professors were asked to rate the videotape briefly as an

instructional tool. Some mentioned that they felt that there was
much work left to do, but the impression was given that the work
needed to turn this videotape into an instructiogel tool would

7
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have to be part of the print materials.

"There is Still so much work to do = but I think it's
good." —_

"I liked it. As a&student of French, I see that I could
‘have learned from it. If I had had this when I was a
student, 1 would have been very pleased. I would have
wanted the written exercises. 1'd want.the vocabulary
introduced....l'd want to be tested afterwards and I want
some cultural discussion...and I want the .names of the foods
that are being discussed "(Sims)

In order to use the videotape as an instructional tool to teach
the culture, some professors would like t6 have the host spell
out the cultural peculiarities that the story demmnstrates.

"I*d want sommthing to say: 'In Africa, because of the
extended family, a brother-in-law is expected to provide for
his wife's family.'...If he'd just spell it out, because 1.
think some might miss it."(8ims)

The student who was present stated that the culture wus the best
part of the videotape although he did admit to being somewhat
overwhelmed by the abundance of cultural difterenees that were
depicted. :

"The cultural thing was the best thing. That's the part i
liked. I thought it was well presented but there's' a lot,
too much. I had a hard time....l- didn't get it all
together. It was a little too broken up for me."

ﬁ%fr's DEL IVERY

The grohp was unanimous is their acceptance of the host.

—

""He's cute."
"He's dignified....He did the right things."
"His voice is good. Not too fast."

,  "Slight accent in English...It's nice." .

The professors were asked if they thought th hogt's script was
apptopriate to the level of the students.

»

"Its for a more advanced.level."\

LR N {
"] think it could be used at the beginning level."

f@ thought it was perfect."



TECHNICAL ASPECTS OF THE VIDEOTAPE

. \ Since UDC was not, able to provide a color monitor on the day of
this evaluation, there were not many conmments elicited from the
professors.regarding the technical quality of the WHMM footage.
Their impressions from the black and white presentation of this
footage were that it was adequate.

The blend of the narration with the African footage was perceived .
as excellent. It was felt that the switching from host story

livened the pace and would help keep the attention of the
student. -

*

¥

’

Subtitles C ‘ | ° B

This group found that the acecent on the African footage did.
present a problem in spots. They would have liked to see
subtitles throughout, at least when the accent was heavy and made
comprehension difficult. One suggestion was made that the

subtitles be shown only once tor any given segment of the story
that was used..

"Have them (subtitles) first; and then later on take them
away . *

"l would like to see~tﬁen:all the way through,“ (student)
. "The aceent is hard to understmd. .
This group felt that the entire vxdeotape should be transcribed.

"With the seript, if they had a hard time, they could
follow.™ \ \

N cm—

Asked if they felt that having a transcript would impede
supcessful improvements in the development of aural skills, tha
group xmplnzjj;hat the teacher would be able to'control this.

"Not i ey don't bring it to class. Study it before you
come and leave it at home and close your book."

"Some students really need that book in order to understand °
i t . "
INSTRUCTIONAL TECHNIQUES

The Accent ‘ i )

This group did not feel that the accent presented any particular
. disadvantages to using this as an instructional tool. They felt
strongly and ¢onveyed that this was actually a plus since they

B
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wanted to prepare sfudeﬂts?tor the real world.

. "If you show them the great quantitity of people who speak

; " French in Africa, they have to accept it (the different
accent) because people speak and people want to be
understood."

"] think that (when) learning’ a language,\it's better to
learn in different accents.”

"I1f you ekplajn tO‘the@students\how people happen to have
different accents, from the example of the United States,
they will understand and appreciate.” . o

, | , r
"The goal is not for them to imitate the accent but to
understand different accents...." o ‘

/

x
L v
+ : :

The Use of English and French

This group found no drawbacks in th;\ztiqif English and French.
Although the group had been told that this module was aimed at
third amd fourth year students of French, they were anxious to
make it useful to all levels. Since they appeared to want %to be
able to use it on a beginning level as well, this may account for
their lack of concern with the use of English. \ .

"Like théy have it is fine especially toward the o
.{ ; beginning. Maybe later on as it advances, they would need
. less.* N ,

"If the student has hié whole transeript in his book, the .
good student will learmithat and come with his book %losed,"
and that would be mastery, in my opinion."

- -

Vocabulary I | \ o
| A

It was felt that the vocabulary could -have been explored more.

"You need more." |

However, it was conceded that with good supporting materials, no .

more needed to be added to the videotape. » -
"It dépends‘on what you have in print: JIf yo ave .
book that accompanies the tape...you don't en have to have
it on the tape." - . .

2

The point made by the stiudent, who was in advanced French, was
\ that the first set of vocaulary was tdo elementary. He would
. have liked to have seen greater emphasis placed on the African
vocabulary. This point was well taken by everyone and invited

comment's from the professors. ~

‘ *
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e milieu where they live is called the "brousse".

: Théy wanted to see the vocabulary words used in a sentence 6r

Grammar \ ¢
—.—\.' -~

y

.. = "They could show.the picture of the manioc...the clothes
li*q\the boubou, pagne."

They should explain that for the word "broussard”, the

A

placed in context at the time of their presentation. This, it
was felt would heighten comprehension and avoid confusion. One -
professor pointed out her confusion with the point that was being
made with the words "etre gene" and "embarrasse". These words,
she felt, were given too fast and out of context, creating
possible confusion among the students.

*

The first time the sdbject,of grammar came up in the discussion,
all of the professors saw the need to have some exercises on the
scereen so that grammar could be a part of the module.

"All that vocabulary and talk -- maybe we should put in some
exercises." . ‘

"Maybe ten minutes of grammar."

"If you meet three times a week for lecture, and this is
just something extra -- if you have a textbook that is
different from the textbook of the tape, then we have to go
through our textbooks and point out structures that are on

T thetape.T Wefd also look for idiomatie expressions. So it

- depends on how we use it...If its only supplementary, that's
one thing....Sometimes we could ask the students to point
out the Adiomatic expressions that we have studied.that
week....I would prefer that the tape do this for us."

However, as the discussion progressed, and after the suggestion
by the student that the grammar be incorporated in the print
material, the group conceded that exercises could be separate
from the videotape as long as there was adequate attention given
to granmar in the print materials. . ' \

"If its an advanced conversational class, you don't need
grammar....There's so much subject to talk about....A .
cultural type course, like Francophone Civilization, you
could show it more for cultural information."

"l think it might make it a little too much. Because there
-is a lot in the culutral aspects, plus listening....You are
leatning a lot....It's not like you are using it for every

single class. So I don't know if you would need that much
grammar."
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Testing Techniques o - "

Some members of this group felt that the questions were too long
and that inadequate time was given to the answer. They felt that

the questions should be shorter but that there should be more of
them. : .

"Some of the questions were too long."

"It's not so much understanding as,it is remembering what is
being asked." | A AR | \

"I like the idea of going back to the scene (for answers).

That was really good. But they were long sections...its
hard to think."

"Maybe shortér questbons and shorter answers.”

- "Long answers could be taken care of after the\tape."

»

{

CULTURAL ELEMENTS

At least two professors felt that the difference between the éity

and the culture and the concept of the extended familiy should be
emphasized more on the videotape. |

"The contrast between the ‘city and the country. I think .
maybe' emphasize it more because its so different, you
know. Also, the extended family. It should be emphasized-

even more because one person works as a fonctionnaire and
has to provide for so many."

Overall, however, it was agreed that additional work on the
culture could be supplied by the teacher. It was implied that
suggestions for reports, and recommendatons that the teacher make
use of all students who had experienced Africa be inéluded in the
instructions to the teaiper in the print materials.

"Those (cultural elements) could be the reports that could
be given to the student...they would do the research and
come back to tell us....Or, if you have a native in the
class who could elaborate for us -- whatever." =

This group felt that the videotape offered a fair deptiction of
what life is like in Africa. They would like to see additional
modules using Koqu%;jmstory as a basis. ' The plot, it was felt,
was very important aintaining the students' interest. They
would like to see a-contrast-and the conflicts that &Xist between

a person who has lived in the city for many years and a person of
the "brousse".
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"Maybd’anofﬁer\timg they will show the city..,.I don't want
to them to get the idea that Gabon is the 'brousse'.".
*What I would like to see and what I noticed when I was in

Africa -- some of the discussions among people in the city
centered around -- if you live in the city, you're not going
to get married and have as many children as they did (in the
village) because its so expensive. So if you could see that -
kind of person, who's been in the city for a long time, and
see how he clashes with the other idea....If we could see

-~ that -- the very modern and the very old, and the confliets

" -- then, I think we'll understand." ’ '

INFUSION INTO THE CURRICULUM | »

The professors were asked how thej\ipuld infuse the module into
their curriculum. - o ’

"Definately supplementary. Core material? -- you'd have to -
add a text book....Like it is, I think its great as -
supplementary.™ ; : ‘ v :
There had previously been some mention of cutting the videotape
into two s gmmp!g; This group was not adamant about changing the
length although ‘it was generally agreed that two shorter versions
would.be acceptable.

"It they have the transcript and the questions in advance,
they can come to class with those already done. Which may
or may not _be a good thing because you wouldn't be testing
thei{r abillty to answer on hearing.  But if they came

_ prepared by using the transcript, then the other twepty

" minutes could be used for-discussion.”

. One professor suggésted at in a bbnversation conrse, the module
" could be used over the course of two class periods, i.e., the
~first one to view the viddotape and the following one could be

used for discussion. An alternative method was to use it once in
the.classroom and then have the students view it again for

homework. a

One professor-felt that the module would be most ettectively\used |

in a longer class. She stated that she would extend the class
periods to up to 75 minutes: and meet only twice a week.

"What we did with Zarabanda -- instead of meeting 3 times a

week, we would meet twice for one hour and 1§ minutes....Ilf
you only have 50 minutes, you don't have enough time."

]

)
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PRINT MATERIALS

The group was asked how they would lxke the vocabulary to be
presented and whether the words should be explained in French or
in English.

L 4
-

R "If its fOr the teacher, it can be all in Prench. If its
. for the studeht, there has to.be some English."

"l thxnk the teacher should be provided with everything, so
that she has a copy of that." "

None of the professors were very vocal about”“what should be
» included 1n the print materials.

"They could be like the fill out the blank exercises,
matching, true and false."

The group was probeg for ideas on the layout of the print
matenials. No ideas were fortheoming but the suggestions of
color coding and perforated pages were readily accepted.

-

WRAP UP

. s .

Finally, the group was asked to recommend a name foﬁ-the
series. The names that were given were: | | "

"Visages Africanines"
‘ "Images d'Afoique“
"Images Culturels"
"Les éeux Visages" L | .o
"Les Deux Afri'oues" Q e
"Le Vrai Visage d'Afrique" T .
‘"Cultures Africaines” o
“Vﬁsages d'Afrique"

" The word “program" was favored over the word "module" beeause it
was felt that "module“ had been overused. ¢

Py

Before leaving, the professors suggested that the module be

L]

" tested at Hampton Institute where the chairman of the depar tment,

Beatrice Carr, has developed a similar module. It was also
.suggested that Bannaker High School be used as a testing ground

for this since this school attracted the best students of the

21
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RECOMMENDATIONS
' HOST
1. Host should try to k‘ok more dxrectly into the camera.

2. 'Shoot from more than one angle to nge a more natural,
. " less statie look\ . -

\

1

3. Adjust lxghtxng so host can ‘be more natural.

4 Host should speak in a more natural cadencé lni§§%lish.

5. Although protessors found the pace in Prench to be
adequate, producer should consider student's desirfe to
hear French in a normal cadence, as epressed in the pre-
production foqps’groups .held with the students.

SUBTITLING

»
\

1. Subtitle all African footage that is not perfectly
. ‘ audible. This should be done for the first showing of a
o scene and not for a recap.

2. Subtitle the character's names a_-t\tﬁe‘t\ime of their
‘introduction. ‘

BLEND OF PROGRAM ELEMENTS -

1. Rearrange scenes so that Koumba meets the ‘commis’' in the
beginning, before the story of the dowry begins. This is

. to establish Koumba's personality and his preference for
the village early in the story.

®WNSTRUCTIONAL TECHNIQUES

1. Transcribe entire videotape for instructor and student

use. Leave the teacher the option of supplying this to
the students.

N

-

(Testing)

2. Mak::ﬁuestions and answdf?’shorter and more direct.
- Provide answers in similar words to those used on the
videotape. : ‘
3. Add a few questions to the videotape.

' . 4. Include additional questions in the print material.

ERIC | 2 57
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- {English and French.Usage)

& (Vocabulary)

.s.

—

6.

Professors were very-close to equally divided on the
-subject of using English and French in the videotape. It
can be concluded that both factions could be satisfied
with the introduction in English and the rest in French.

The vocabulary is an exception. It was agreed that the
words should be accompanied by pictures when possible to
aid the students' comprehension. Very simple French
should be used to convey conceptual words. However, this
author feels that English explanations of the more

difficult words would be acceptable to most of the
profesggiy. . ‘

»

\'l -

Explain and elaborate more on the vocabulary. With
"arriere-grand-pere™, for example, continue with -other
related words that explain family relationships. ‘TQ:\
same should be done for wogds related to food. \

Provide pictures for some of the ‘wrds to avoid having to
explain them in English and to increase the use of the
visual .teaching technique. The amount of time alloted to

the presentation of the vocabulary should not, however,
be aummeqted. . :

. /
Provide more in the way & African words, such as
" igname," " boubou," etc. Use these words and others

related to the culturg to further both vocabulary and
culture. '

Include an extensive vocabuiary list in the print
materials. - ‘

CULTURAL ELEMENTS

- g

Explain the culture more exteqsi%ely in the narration,
keeping the narration}#bncise, however, to avoid '
lengthening the videotape.

v L 4
Mention the greetings that are made (kissing cheeks,
etc.) ’ \ !

Emphasize that this is Gabonese culture, and while there
are many similarities throughout Africa, it cannot be

concluded that these customs are true for all African

-

countries.

Explain the concept of the extented family.

i‘
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5. Empahsize the difference between the city and the
~ country. . x

. 6. Explain that this is a story of a fictional family and
, that the conduct displayed by the in-laws is not true for
every Gabonese family. ‘

(Accent)

- 7. Emphasize the fact that there are many accents in Africa
just as they are in the United States. Mention that the
accent on the videotape is Gabonese, not "African."

8. Produce one or two more modules from the Koumba series .

-~ to: (1) show what happens to Koumba when he goes to the
city, and (2) allow more time to elaborate on the

differences in culture between the city and the rural
areas.

INFUSION INTO THE CURRICULUM
1. Cut module into two 10-15 minute segements.

2. Make suggestions for use in the laboratory or class.

\

W 8
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Il. General Appeal of Videotape

‘ - MODERATOR' S GUIDE
Faculty Evaluation of Videotape
African Videotape Project

on

L4

e ¢
I. Introduction
= personal introduction
| - project introduction
« VIEW VIDEOTAPE PASS OUT'QUESTIONNAIRE

® -

A. Overall Reaction

1. What do you think of the videotape?

0 eye appeal

o as an instructional ‘tool
I )

B. ﬁhrration(ﬂost

l.

What did you think about the tone- of the narration?
Probe | ) ‘
What didixgu think about. the host's delivery and on-
camera presence? g

Probe: What did you like, dislike

What did you think of the setting for the narrator?
Probe: What did you like, dislike

What changes would you have made in the narrated
section?
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TechﬁicaI‘Aspects of the Videotape

A. Quality and!Composition

1. What do you think about the overall technical quality
of the production (those parts produced by WHMM)

?’

\ )

2. What do you think of.the blend of the different
program elements?

. .
o frequency of appearance of harrator

0 stofy cuts ) : f 4,
o titling (voéib.iwords, cﬁe cards)

3. What\about tﬁe;subtitling?
o cdnsisxancy of.use

o frequency of use .

0 necessity of

N
‘ /
.

Instructional Techniques ’

A. What do you think about the use of both Englisﬁ and
French?

y. Do you think enough vocabulary was highlighted?
, : \ , 3

1.What other words, expressions.would you highlighi?



111,

C. What gramatical concepts, if any, would you have pointed
out? \ . -

¥

&

D. What do you think of the testing techniques that were
used? (quiz, recapping)
A
by

-

- ‘ \
1. What else should be tested?

Y

2. Is the testing overdone?

-

] . e~ .
3. Are the questions challenging enough for the target
" levels? |

t

L

Cul tural Elements

&

’

\fA. Are‘the cultural aspects of the story adequately -

_emphasized?
1. Which should be better explained?
2. Which would you add?

B. Do you think it is important for your stud?nts to become
accustomed to the African accent? | '

1. What will be their reaction/
. L ]

™

2. Was the differenée\in accents adequately emphasized?

C. Would 'you like to see additional modules using Koumba's
story as the basis? ;
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lnfusion gnto the Curriculum

-

A. How would you fit it in? Probe: length

B. Of those who teach on levels one and two, would you use
this videotape?  How?

Print Material

A. How would you LAYOUT the print materials.
o color coding “ | o tabs h
o perforated pages . o loose leaf

o indexing and cross referencing

, |
B. How would you present VOCABULARY in the print materials?
l. presentation?
2. Should there be a distinction between the
vbcabulary on the scrgen and additional vocab?
3. _ types of exercises? How extensively? .
o’matching, multiple choice, true/false, substitution

C. How would you present GRAMMAR in the print materials?

D. What TURAL ACTIVITIES would you reconmend be included
. in the suggestions to the teacher?

E. Would you like to have the entire videotape TRANSCRIBED
for your use? : *
- \“
F. Should the print material be in French or English
exclusively or mixed?



V. -Wrag-ug

. .
N L)

A. What is the most positive aspect of the module?
B. What would you like to see improved most in the module?

1. Would you use it as it is? ”

L]

. Y

C. Should the host refer to this production as a program or
a module? ‘

D. What would be a good name for the series?

Y

&
.
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APPENDIX C

“w,

List of Television Programs

Received
Y
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~ LIST-OF TELEVISION PROGRAMS  ° o .
FROM ‘
GABON AND IVORY COAST

>

GABON
‘ \ . .
~ "Where Are You Going, Koumba?" (Dramatic serial)
"The Wayward Boat" (Theatrical Hrama)
- "The Sculpter" (Interview)
Public Service \nnouncements - - i
IVORY COAST \ \
Economic Series: Tour3:m \
Literary SEries: .Tribute to Mariama Ba .
Economic Series; The Great Departure |
Economic Series: Serge Guetta on the World Bank
Documentary Series: .Images of Ivory Coast; MOdern Life
Docmentary Series: Man and the Arts: The Baule People anc
AN x Undercover
\ ™~ v
‘Theatrical Plays "His Excellency's Special Train"

*Adama, Champion"

Public Affairs Program \ ‘
\ | | o

BEST COPY AVAILABLE
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APPENDIX D .
Overview of Tapes ang-wide
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I. INTRODUCTION. TO THE sgg;ss

]
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The IMAGES D'AFRIQUE series developed by the Department of Romance
Languages at Howard University, represents a new and unique concept in audio-
visual instruction for the language classroom. The series tonsists of séven
half-hour videotapes and accompanying print materials based on television
programming produced by French-speaking nations of West and Central Africa.
The series is designed és supplementary material for intermediate and advanced
French courses at bhe university level. However, because of the wealth of

- cultural information included, it wmay also be used for courses: on
intercultgral studies, and seminars on cross-cu%tural communication.

The uniqueness of the series lies in the fact that the core programs wers ‘
originally produced by and for French-speakers and thus inédlude language and -
cultural reference points common to a French-speaking audiedce. Students have
the advantage of hearing the language as it is naturally used and not in a
context where it has been specially adapted for them. The use of television
programming from French-speaking Africa also ceaveys the message. that French
is widely spoken outside of France and may encourage students to see a major
in French as useful in combination with such disciplines as business, law

and/or international relatjons. , S

-

o S G ek bEs e

Objectives
The objectives of the IMAGES D'AFRIQUE series are to:

. !
(1) Improve the vocabulary, listening compréhension and spesking skills
of intermed%:te and advanced university Freanch students;

(2) Acquaint intermediate and advanced sthdents of French with the
culture of selected 'mations of French-speaking West and Central

Africas; v

(3) Accuétom students to the variety of French accents heard ia various
French speaking countries of Africa; and,

(4) TIntroduce an innovative use of video into the language-learuing
classroom. ~ ‘

Y

IT. DESIGN OF THE SERIES

The IMAGES«D'AFRIQUE series is comprised of three units containing a
total of seven modules. Unit A contains four modules; Unit B, two modules, __
and Unit C, one module. Each module consists of a videotape of hpproximatef&

30 minutes in length, and accompanying print materials from the Teacher's
Guide. Unit A focuses on a dramatic serial from Gabon; Unit B depicts a play
from the Ivory Coast, set in Cameroun; and Unit C focuses on a talx show and

commercials from t}a Ivory Coast.

A. Features of the Videgtapes \ - .

The videotapes range from 27 to 37 minutes in length and contain %h¥
following features: \

-.Hu&_&m-u
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Series Opening

The opening segment wused - for all
modules begins with a map of Africa
highlighting the French-spesking
nations followed by scenes depicting
traditional and modern Africa. The
scenes are drawn from televisipgn

. programs from the Ivory Coast and films

Series Host/Narrator

™S

3

Introduction of

Characters/Re caps

Demographic Ianformation

-

Cultural Information

“

Vocabulary Sfudg_

s

and videotapes from. the World Bank and
USAID. X

The series is hosted and narrated bdy
Dr. Keith Q. Warmer, Chairman of the
Department of Romance Languages at
Howard University. Narrating in both
French and English, Dr»\wamo provides
cultural information, “elaborates o

what has been ‘said and gives clues on

" the stoi'y line to reinforce the

viewer's understanding of the story.

At thd beginning of eaeh module,

the .principal characters appearing in
the episode are introduced, or the
events of the previous episode are
recapped. : "

The first module in each unit’ “provides

‘demographic inf*ormat:.on on the target

country that is the focus of the
program. Unit A introduces Gabon; Unit
B Cameroun; and Unit ,0, "the Ivory
Coast. - Two maps are shown: the first
is a full map of Africa highlighting
the portion which the countiry occupies,
and the second is a map of the country
itgself. RNarration by the host provides
additional information on history,
natural resources, and land area and
languages. P
Cultural infomation about the customs,
traditions and lifestyles of the people
are provided at various pointe
throughout the videotape by the host
and supported at times by slides or
scenes from the episode.‘ The wrap-up

scene at the end of each episode
. highlights one or two of the cultural

peints broxight out 1/:1 the story.
Vocabulary drawn from the dialog of the

apisode is presented near the beginning
of the episode. (In Unit A, modules 1.
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B.

one episode on videotape.
drawn from the episode.

BESE COPY AVAILABLE
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Accent Study

-

Content Questions and

Story Recap

Subtitles

(Ou vas-tu Koumba?

only)

Features of the Teacher's Guide

and 4 and Unit B, module 1 vocabulary
is presented twice). Approximately six
to eight words are given at a time and
appear on screen as the narrator gives

" the definition in English. Sentences

in which the wvord is used - appear
on scrgen and are simultaneously stated

‘by the narrator. The sentences reflect:

information about the culture and
details from the story.

Once during each episode, the speech of
one character is studied intenaively to
enable listeners to  become more
familiar with the accent. A, portion of
the dialog just heard is récapped and
each sentence is heard once again in
isolation and immediately repeated by
ythe narrator. (In unit A, module ¥ the
narrator . also translates the
sentences).

At the end of each episode, three or
four content questions designed to test
viewers' understanding of the ‘module
are posed. The question appears on

. screen and is simultaneocusly stated by

the narrator. Then, the portion of the

story providing the answer is recapped
_briefly and the question re-appears on

screen with a request for an answer.
At this point a beep is heard,
indicating to the teacher that - the

~ videotape  should be put on "Pause” so

that answers can be given either
verbally or in writing. (Unit A,
module 1 is the only module that does

~ not contain beeps. Instead, it allows
20 seconds after each question for a.
' response).

Because the dialog moves rapidly at
times and because the French used by
some of the older characters is less

than grammatical, subtitles in French -

will appear on screen at selected
points to aid understanding.

The Guide is divided into seven chapters, eacﬁ cof}esponding to

Each chapter contains etercises and information
In addition, the dialog, ccntent questioms and

answers from the videotape are contaiped in the appendix to the Guide. The

2:ide Wag been bbund in such a way as to fac%}

atate photocopying of materials
€ s) o } ;

\
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for distribution to students. Each chapter is organized in the followin
manner. \ .
A. TEACHER MATERIALS

~ \J

1. Statement of Objectives
2. Synopsis of Story : '
3+ Cultural Notes |

B. STUDENT MATERIALS

1. Pre-screening Study Sheets .

a. Vocabulary

51‘ Cultural Reférence Sheet
2. Poat-vi&wing Exercises

a. Comprehension

b. Voéabuléry.

o~ Situ§tions Orales et Ecrites
3. Quizzes

a""Comprahension

b. Vocabularj;
C. APPENDICES

l. Keys to objective sxercises
N n N .
2. Transcriptions of Dialog, Questions and Answers from the
videotapes. o
ITI. 'USING THE SERIES |

A. The Units

The units are sequenced in increasing leveld of difficulty.
Unit A is intermediate; Unit B is intermediate-advanced; and Unit C is
advanced. If at all possible, ingtructors should begin with Unit A and work
their way through to Unit C. Although the series is divided®up into unitas,:

each of the modules in a given unit is self-contained and forms the basis of
an entire lesson. ) ? '

B. The Teacher's Guide

-

The maferials in the guide are designed to encourage the use of
spoken French in the intermediate and advanced French class. In order to

‘maintain the focus on improving students' listening comprehension and speeking

competency, it is preferable that they be given only those materials listed

LT



under Student Materials in ti? outline above. The Synopsis and the Cultural
Notes are not to be transformed into "reading” texts in the traditional
manner but should assist the teacher in explaining those points essential to
the students' understanding in the context.of classroom discussion after the
students have viewed the tape at lea;t once in class. Stud8nts are then
encouraged to ask questions and to take notes (in French). They should also
view the tapes several times outiside of classea. Much vocabulary is given to
aid them in formulating their ideas. The comprehension questions and the
exercises reinforce the elements _students need in order %o perform the
activities suggested in the ' "Situations Orales et Ecrites". Their performance
in these activities may be the basis of the teachers evaluation or may be used

<

. in conjunction with the comprehenlslon o‘nd vocabulary quizzes at the end of

each module.

c. Instruction Plan

The instruction pl as been éesigued to enable each module %o
be used over a three day period. The first day includes the distribution of
lists of the vocabulary taken from the episode. The second day involves the
screening of the videotape, some in-class exercises and homework. The third
day is designed for a review of the exercises and a' re-screening of the
videotape if necessary. -

: -
1. Preparing for Module Presentation - '

Begin by reviewing general informatlon given in the guide and
the chapter which corresponds to the videotape to be shown. Also, "you may
wish to look over the dialog, conternt questions and answers contained in
the appendix. Try to screen the program before viewing it with your class.
Duplicate the student v1ewing sheets for distribution at the appropriate
times.

2. Activities
DAY 1 )
1. Introduce the module and egplain % e objectives to be
' streased. Point out that the accent Yill be on vocabulary
building, cultural enrichment, and improved speaking and

listenihg competence.

~ S\darr Tiete | .

2. Distribute vocabwlary lists from the - Pre-screening

‘ Study Sheets.Have students pronounce the words and use them in
sentences according to the definitions given. Also distribute
Cultural References Sheet. A

‘DAY 2
1. Distribute Post VViewing Exercises (Comprehension Exercises,
Vocabulary Exercises", Situations Orales et Ecrites). Indicate
how the students are tu use these sheets.
2. ~View ‘Tape. NGTE: The beep heard after each content question

is a signal for the teacher to atop/pause the tape so that the

77 *
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students may give their own responses before seeing the taped
+ ' response. \ .

Fe Discitss tape using comprehension exercises from guide. If
necessary the teacher may present orally for clarification or
for cultural enrichment information from the synopsis and/qr
the cultural notes. However, it is preferable that the
students have access to the tape for additional viewing outside
class in order td increase their listening comprehension.

4. Assignments ' ; * RN p’}\ﬂ\\

a. Students should view tape outside class and complete the
worksheets.

- be Assign students to groups. for preparation and\practice of‘
skits, debates, etc. outlined in the "Situations Orales et

Ecrites”.
DAY 3 \
1. Collect or correct homework to reinforce mastery of cultural
* material and vocabulary. .
2 Presentation of skits, debates etc.

2. Have students do the "Quizzes”.

IV. OVERVIEW OF UNITS

A. Unit A: Ou vas-tu Koumba? (Intermediate) -

Unit A contains four episodes from the OU VAS-TU KOUMBA? series
produced by the television broadcasting system of Gabon. OU VAS-TU KOUMBA is
a dramatic sérial filmed in black and vhite vhich was completed in the late
1970's and 1is still seen on television in Gabon. In filming the series, the
producers used actors from the. Thédtre National Gabonais (TNG) for the
prineipal roles, but used local people for supporting roles. This combination .
of profesional and non-professional actors lends an air of authenticity to the
seriesgs.

OU VAS-TU KOUMBA? is the story of a young Gabonese man who is forced to
leave his small village and ko to the big city to earn money to pay off a

 family debt. As the serfes follows him in his travels from rural Gabon to the

big city, various themes of importance to Gabon, and other francophone &frican
nations are emphasized. Through Koumba, we gain insight into the culture and
lifestyle of this African nation as it grapples with the problems of nation-
building, ethnocentrism and urbanization. ' The original series contained more
than 10 episodes. However, these episodes have been condensed for the purposes
of classroom instruction. Here is a brief description of the story line from

the OU VAS-TU KOUMBA? modules: ' .

/



- — —

o~

e - -

-9- o | y

MODULE I

We are introduced to Koumba and his family. We see the problem
of the dowry develop which will later compel Koumba to leave

- his village. The lifestyle in the village is highlighted and
the differences between rural and urban life are brought out in
a conversation between Koumba and a visiting city worker.

MODULE 2

Koumba's family, is forced to appear at a hearing to reply to
the accusations of their son-in-law who claims that they should
reimburse him for his dowry. The judgement goes against the
family, aid Koumba must journey to Port-Gentil to earn enough
money ;to pay off the debt. He travels as far as Fougamou where
he stops for a while and |is witness to the problems of
interethnic rivalry faced by a teacher recently transferred
there. The episode ends with Koumba learning about the concept
of nationhood and the{ggsponsﬁbilities of citizenship.

: « 4

MODULE 3
—_—

Koumba finally arrives in Port-Gentil, the main port city of
Gabon. He runs across Martin,!a village friend who offfrs hinm
lodging with his bdrother.  The difficulties of finding
employment in the city are brought out as well as_.the impact of

urbanization on the Gabonese family. ‘Koumba is disturbed to-

, find out that his primary school diploma doesn't court for much
* .in the job market, and he finally accepts employment as a dock
" worker. At the end of the episcde, Koumba receives a promotion
and is well on his way to earning the money needed to pay off

the family debt.

, - .
MODULE 4 \

This episode focuses on Otambo, the oldest son of Martin,
Koumba's friend from the village. Neglected by his father and
mistreated by . his stepmother, Otambo turns to a 1life of
erime, He 1is taken to jail and then brought befqze the
District Attorney who places Otambo in his parents' custody.
The problems of Juvenile delinquency and the need for
rehabilitation and parental guidance are stressed.

UNIT B: Le Train Spécial de Son Excellence (Intermediate-Advanced)

Unit B contains two modules adapted from the stage play, LE TRAIN SPECIAL
DE_SON EXCELLENCE, writtei'by Guillaume Oyona M'Bia. The play was: part of th
"Thédtre chez Nous" series produced by the RTI (Radiodifussion et T&ldvision
Ivoirienne).wSAlthopgh it was produced in Ivory Coast for Iviorian audiences,
the play is actually set_in modern day Cameroon. The actors are professionals
from the Institut des Arté\d'Abidjan. LE TRAIN SPECIAL DE SON ZXCELLENC® :s a
comedy-drama which takes a humorous,. yet_serious, look at the values of people
living in a small town in Cameroon. Through the plot, which revolves around
the efforts of the townspeople to impress a. visiting dignitary, we see a

: 79
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society greatly influenced by western values and materialism. Here is a brief
description of the two modules.

MODULE 1
The action takes place in the bdar of Missamayonga, a 1lpcal

resident in a small town located not too far from Yaound&. The
discussion moves from the role of women in the society to the

nevs that a rich dignitary is in the area to pay a visit to the-

parents of his girlfriend. The men in the bar become excited
in anticipation of wealth and prosperity which may be brought
to the region. The stationmaster, the town's only ecivil
servant, is coavinced by Missamayonga and the others that if he
beautifies the train station the dignitary will apeak well of
. the town to the high officials in Yaound&. \

MODULE 2
- N \n

The stationmaster forces the pasrngers to clean and paint the

train station in anticipation of/the dignitary's arrival. The

dignitary arrives with his girlfriend and her f@tily as various

tBhnes’ regarding modernization and western lifestyles are

emphasized. The stationmaster falls all over himself in his

attempts to impress the dignitary. = After he departs, the

: stationmaster receives a call from officials at the next

- station ,informing him that the real dignitary is on hisdway but
~ will not make a stop at this station. The stationmaster is s0o

disappointed he cries.

C. UNIT C: Table Ronde (Advanced)

Unit C contains one -module which includes excerpts from a talk show and

selected commercials from the Ivory Coast. The program was produced in 1981

by the RTI. The commercials were produced by the Ivorian Publicity Bureau. .

-

‘ ‘ .
The module gives an overview of televisiom in the Ivory Coagt
and highlights the impact of the medium on this develaﬂgg
country. Five discussants, including the two co-hosts, a well-

educated woman, a police commissioner ‘and a8 monsignor discuss .

the following topics: - the impact of imported programs, the
extent to which - television promotes violence, the need, for
greater parental guidance in television viewing and the.choices
- facing Ivory Coast as it becomes motre a part of the world.
communication structure. The commercials include the Ivoirian
equivalent of a 'Close-up” toothpaste commercial and
adyertisements for beauty products.. ~
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{ oo MODULE I
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‘ 0U VAS-TU, KOUMBA?
OBJECTIVES »
Upon completion of this module, students should be able to: //‘~

1. ' Locate and identify Gabon ﬁndéits pfincipal cities on a hap of Africa.

2. Answer questions in French about aspects of Gabonese culture.
’3. Pronounce the new vocabulary.
4. Use the new vocabulary in sentences.

5. Summarize the story in Fron&h, in their own words.

6. "Act out" selected scenes from the story.
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